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PREFACE

It is my honor as Ambassador of the United
States to the Republic of Uzbekistan to oversee
America's support for the people of Uzbekistan
as they build an independent state and a better
future for themselves and their children. In
recent years, the United States has supported the
government's reforms through programs, such
as the one that helped create this book. | believe
that if the spirit of reform is to be long lasting, it
must manifest itself in every social institution -
and nowhere more so than in places of higher
education.

The development and realization of this
textbook is a collaboration between Uzbekistan
and the United States. Dr. David Chiesa, one of
our English Language Specialists in Uzbekistan,
with the help of several other authors and
partners, has played a critical role in creating a
sustainable and standardized in-service teacher
education program by designing this book.

The English language, more specifically
young people who speak fluent English, will
be one of the primary means for Uzbekistan to
access and join in fruitful collaboration with the
international community. | am delighted to see
the progress Uzbekistan has made in improving
its English language education in the past few
years. lam sure that this country's future is secure
as long as innovative projects, such as this one,
continue in the future.
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Dr. Tuymurod
Shoymardonov

Director ofthe
Head Scientific and
Methodological Center

PREFACE

The Head Scientific and Methodological
Center of the Ministry of Higher and
Secondary Specialized Education of
Uzbekistan expresses its deepest gratitude
to its partners for the development of
"Reconceptualizing Language Teaching:
An In-Service Teacher Education Course in
Uzbekistan'.' This textbook was designed as
ajoint venture between the Embassy of the
United States and Republican Innovation
Center of the World Languages University
to centralize teacher-training efforts. It is the
first of its kind and is going to become an
integral part of the official curriculum of the
in-service teacher-training course.

The creation of this textbook was
possible in large part because ofthe generous
support ofthe Embassy ofthe United States.
We are thankful for the work ofthe Embassy
and the authors of the textbook. We hope
that the methodological guidance of the
textbook revolutionizes the pedagogical
approach of our English language teachers
and, by extension, raises the quality of English
language education in Uzbekistan.
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Annotation

Reconceptualizing language teaching: an in-service teacher education
course in Uzbekistan is designed to support the professional development
of Uzbekistan foreign language educators. The textbook explains what
it means to teach English based on Communicative Language Teaching
(CLT) and Communicative Competences (CC). Throughout the textbook,
educators will explore new ways of understanding and conceptualizing
language, language teaching, language assessment, lesson design,
classroom observation, and feedback. In addressing these concepts, the
textbooktakes asociocultural perspective of learning and present educators
with short vignettes that problematize each concept within Uzbekistan
context. As Reconceptualizing language teaching provides an in-depth
overview of CLT and CC, this textbook can be used by foreign language
educators in Uzbekistan as well as in other Central Asian countries.
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Introduction

The purpose of this in-service teacher education book is to support
the professional development of Uzbekistan foreign language educators.
The book provides opportunities for teachers to integrate their current
knowledge and beliefs of language teaching and learning with up-to-
date research, theory, and practice. Specifically, teachers will explore new
ways of understanding and conceptualizing language, language teaching,
language assessment, lesson design, classroom observation, and feedback
- key areas in the professional lives of language teachers. In addressing
these concepts, we take a sociocultural perspective of learning and present
teachers with short vignettes (and reflections) in each section that illustrate
key concepts. We hope teachers will think critically and compare their
personal experiences with those reflected in the vignettes. Additionally, we
present twenty homework assignments that follow many of the sections.
Each homework task is meant to help teachers apply new knowledge and
skills to their own teaching contexts.

The book is divided into six chapters and is meant to be completed
in chronological order (see Table 1 below): Chapter 1, Language and
Communicative Competence; Chapter 2, Language Teaching-, Chapter
3, Language Assessment and Testing; Chapter 4, Practical Examples of
Teaching Communicative Competence; Chapter 5, From Syllabus Design to
Lesson Planning; and, Classroom 6, Classroom Observation, Feedback, and
Language Teaching. By the end of using the book each teacher will have
a theoretical and methodological understanding of key areas of language,
language learning, and language teaching. Additionally, with completion
of each Homework Task, in the expected order, the teacher will have a
finished product they will submit for assessment of the in-service teacher
education program and will be prepared for microteaching. Table 1 is a
layout of the book.
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CHAPTER ONE:
LANGUAGE AND COMMUNICATIVE COMPETENCE

Chapter One addresses the theoretical underpinning of the Common
European Framework of Reference (CEFR), which is the overarching
framework of teaching foreign languages in Uzbekistan. The goal of this
chapter is to familiarize you with the four communicative competencies
of language: linguistic, pragmatic, sociolinguistic, and strategic.
More specifically, Section 11 will exemplify that successful human
communication is built upon knowing linguistic competence in addition to
other competencies (i.e., sociolinguistic, pragmatic, and strategic). Section
1.2 discusses linguistic competence, which is the ability to understand
language structure (e.g., syntax). Section 13 delves into pragmatic
competence, or, the ability to interpret and convey meaning in context.
Section 1.4 addresses sociolinguistic competence, which examines how
cultural norms play a role in meaningful communication. And finally, Section
1.5 will conceptualize strategic competence - the ability of the interlocutor
to find ways to understand language without fully knowing what is being
communicated. A firm grounding in these competencies will provide you
theoretical support in your growing development as a language educator
in Uzbekistan.

CHAPTER TWO:
LANGUAGE TEACHING

In Chapter Two you will investigate recent approaches to teaching
English as a Foreign Language (EFL) in Uzbekistan. In Section 2.1, we will
address basic tenets of language teaching and learning and examine
cognitive, linguistic, and affective factors that could play a role in an
Uzbekistan EFL teachers' decision-making process. By the end of this
section, you will be able to draft a teaching statement that will grow and
evolve over the course of your professional career. Second, in Sections 2.2
and 2.3, you will investigate two popular approaches to teaching English as
a foreign language worldwide - Communicative Language Teaching and
Task-Based Language Teaching. By the end of these sections you will be
able to know the justifications behind the use of these approaches and
determine whether any (or all) aspects would be pertinent for your local
teaching context. In Section 2.4 we will look at the current theoretical
approach to teaching EFL in a Post-Method Era. Specifically, we will examine
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the tenets of particularly, practicality, and possibility. Here, the goal is to
provide teachers with an opportunity to explore the concept of'method’
and'methodology'and whether thinking in methods is suitable to teaching
language. Section 2.5 will present two different ways to support student's
learning outside of the classroom. Chapter 2 will provide teachers with
theoretical and methodological justifications for your microteaching lesson

plan.

CHAPTER THREE:
LANGUAGE ASSESSMENT AND TESTING

Chapter Three addresses language assessment and testing and will
provide information and resources on howto better supportthe relationship
among teaching, learning, and assessment for EFL teachers in Uzbekistan.
The guiding question for this chapter is the following: How can language
teachers use information about their student's knowledge and skills of
language before, during, and after a lesson to better support their language
development? The goal of this chapter is to familiarize teachers with the
two main areas of language assessment and testing known as Assessment
for Learning and Assessment Of Learning. More specifically, Section 31
and Section 3.2 will address the Assessment for Learning construct, and
will explain how to gather and interpret data about student's so teachers
can make informed decisions about how to progress with lessons, change
in syllabus, or changes in curriculum. Sections 3.3, 3.4, and 3.5 discuss the
Assessment Of Learning construct. The section will present information
about testing concepts, while at the same time introduce teachers to basic
statistical procedures that all language teachers around the world use to
support their decision making.

CHAPTER FOUR:
PRACTICAL EXAMPLES OF TEACHING COMMUNICATIVE
COMPETENCE

Chapter Four provides the reader with practical activities to make
connections between teaching sub-skills (i.e., speaking, listening, writing,
and reading) and the communicative competencies explained in Chapter
1 In Section 41 we address speaking activities and provide practical
examples of supporting pragmatic competence. Section 4.2 examines the
sub-skill of listening and communicative competence. In this section, we
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will present a way to organize a class that targets at developing students'
pragmatic, discursive, as well as sociolinguistic competencies through
the teaching of listening. Section 4.3 targets the sub-skill of writing and
uses comparative analyses to learn how to write in specific English genres.
Finally, Section 4.4 addresses reading and communicative competence.
The two main goals of this chapter: (1) present a connection between the
sub-skills that we teach and communicative competencies; and (2) provide
practical examples teachers may use in lesson plans.

CHAPTER FIVE:
FROM SYLLABUS DESIGN TO LESSON PLANNING

In Chapter Five we address the classroom lesson plan from atop-down
approach to planning. First, in Section 51 we discuss terms in the literature
that often get confused amongst educators in Uzbekistan: curriculum and
syllabus. Our lesson plans are situated within a syllabus, which are then a
part ofacurriculum that isa part of national standards. Our goal isto provide
teachers with the necessary schemata to understand how each lesson they
do with students is a part of a larger picture. Once we understand what
kind of syllabus our class entails, we then look to Section 5.2 and address
the goals and objectives of a lesson. These facets, could be, the most
important concepts for teachers because knowing the goals and objectives
of a lesson guide us in our day-to-day teaching and assessment practices.
Section 5.3 guides teachers through lesson phases. No matter what kind
or type of lesson plan format you are accustomed to or that your school
wants you to compose, we believe firmly in the three-phase development
of the lesson plan: into-through-beyond. Finally, section 5.4 provides a
general framework to support your colleagues lesson plan development
n a writing workshop. The goal of the lesson is to create an original lesson
plan that has clear phases, well-written goals, and objectives that connects
caek to the course syllabus, which connects to the overarching school
;jrriculum that is situated within the national standards

CHAPTER SIX:
CLASSROOM OBSERVATION, FEEDBACK,
AND LANGUAGE TEACHING

In Chapter 6 you will read about familiar topics to all classroom language
eachers: classroom observation, feedback, and teaching practice. However,
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you will read about these topics from a different perspective, which are
based on recent literature (and research) in language teacher education.
Section 6.1 addresses the topic of classroom observation. In this section,
teachers will learn how observation is a difficult but very worthwhile task
that can support one's professional development. We will learn about the
differences between observation, inferences, and opinions. Then, we will
learn how to write an observation report. Section 6.2 presents the topic of
feedback. This topic is about the mediational moves a teacher provides to
colleagues after a class is observed. The topic of feedback is different than
providing feedback to students for language learning. Inteacher education,
feedback is used to promote intersubjectivity (i.e,, shared understanding
and mutual engagement). Finally, Sections 6.3 and 6.4 provide teachers a
space to practice teaching and receive feedback from colleagues, so one is
better prepared to take-part in the final micro-teaching assessment.
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Homework Tasks that Are Needed to Be Completed for the
Microteaching Assignment

Part One: Understanding Language Competencies
HomeworkTask One

Please choose one English language class (e.g., speaking class or
vocabulary class), which you have already taught, and which you will use
for your homework tasks in this book. This class could be one you feel
has been very successful, mediocre, or not successful. When you choose
an English language class, please write a short description about it (e.g.,
who are the students, language levels, content area, etc.) and explain the
challenges you have in making this class communicative. Then, please
choose one lesson from your English language class you described above.
Please give a brief overview (1 paragraph) of the lesson. You will use this
lesson throughout the book and you will have different versions of the
same plan with different foci.

Homework Task Two

Please refer to the lesson you chose for HomeworkTask One. In a one-
page report please do the following: First, explain how you understand
linguistic competence in general (i.e., what does linguistic competence
mean to you); Second, explain how the lesson you chose for Homework
Task One can be transformed to have linguistic competence as the focus.

HomeworkTask Three

Please refer to the lesson you chose for HomeworkTask One. In a one-
page report or less, please do the following: First, explain briefly how you
understand pragmatic competence (i.e., what does pragmatic competence
mean to you); Second, explain how the lesson you chose for Homework
Task One can be organized so that pragmatic competence isthe focus.

HomeworkTask Four

Please refer to the lesson you chose for Homework Task One. In a

one-page report or less, plEasaxlo4dhe-fedlew” in briefly hom-
:u understand sociolingu”Qtiffifyetepqe s $ociolinguistic:

"oetence mean to you); Serqé1§lj>lg§airhhow tr@son you chose for
lInv NeJ6£;L3S
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Homework Task One can be organized so that sociolinguistic competence
is the focus.

Homework Task Five

Please refer to the lesson you chose for Homework Task One. In a one-
page report or less, please do the following: First, explain briefly how you
understand Strategic competence (i.e., what does strategic competence
mean to you); Second, explain how you can include strategic competence
in the lesson for Homework Task One.

Part Two: Being Able to Discuss Various Language Teaching
‘Methodological® Stances

HomeworkTask Six

The goal of Homework Task Six is for you to compose your own
language teaching statement and use one or more of the 12 principles to
support what you do in your language classroom. Look at your Homework
Task One lesson plan and then discern your teaching principles from that
lesson. To accomplish Homework Task Six, you may do the following two
steps:

Step 1 Read the teaching statement by Dr. David L. Chiesa below as
an example.

Step 2: Please write your own teaching statement (2 pages maximum).
You may take your answers from the three action tasks in the section as
a guiding framework.

HomeworkTask Seven

Look at the lesson plan from HomeworkTask One. Identify principles
and features of Communicative LanguageTeaching in the lesson and then
write a rationale (1 page) about it.

HomeworkTask Eight

As explained in the key concepts section there are four main
characteristics that constitute a task: (1) meaning is primary; (2) there is
a goal which needs to be worked towards; (3) task completion has some
priority; and (4) there is a real-world relationship. Using the lesson from
HomeworkTask One, explain ifyou use a true'task'in the lesson.Thus, how
does the task you identify use the four main characteristics? If not, please
create a task that can be used for your HomeworkTask One and explain
how it is a task using the four main characteristics.
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HomeworkTask Nine

Watch the following video from YouTube about Postmethod Language
Teaching: https://www.youtube.com/watch7vHy2P4zUdzXo. Using the
lesson plan from HomeworkTask One, explain how your lesson identifies
the concepts of particularity, practicality, and possibility; or, the 10
macrostrategies. Elaborate on the principles or strategies which do not fit
(or may be not so much necessary) for your lesson.

HomeworkTask Ten

Write a page report about how you can extend the lesson from
HomeworkTask One outside of the classroom.

Part Three: Assessing your students before, during, and after a
lesson

HomeworkTask Eleven

Based on what you have learned in this section, develop or choose an
available diagnostic assessment tool that will measure the concepts you
want to teach in the lesson plan that you chose for HomeworkTask One.
Thus, explain the brief diagnostic assessment you will use to measure the
constructs before the class. Finally, explain how you will use the information
to make informed decisions about your lesson plan. (2 pages total.)

Homework Task Twelve

Please refer to the Diagnostic AssessmentTool you chose for Homework
Task Eleven. In a page, please explain how you will use the information
you learn to make informed decisions about your lesson plan during the
lesson. For instance, are there key areas you are interested in that might
cause some confusion for your students?

Homework Task Thirteen

Imagine you have completed (i.e., taught) the lesson you chose for
HomeworkTask One and you want to make a short quiz (10 min) that
will measure what you taught in the class. For this homework task, please
.vrite the answers to the seven questions that will help you make test
specifications for the test. We have pasted the questions again here:

1) What isthe purpose of the test?
2) What sort of learners will be taking the test?

3) What language skills should be tested (reading, writing, speaking
and/or listening)?


https://www.youtube.com/watch7vHy2P4zUdzXo
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4) What language elements should be tested (grammar, vocabulary,
pronunciation, speech acts, etc.)?

5) What target language situation is envisaged for the test, and is
this to be simulated in some way in the test content and method? (For
instance, is this a test of academic French? Of English for international TAs?
OfJapanese for hotel workers?)

6) What text types should be chosen as stimulus materials - written
and/or spoken?

7)What sort oftasks are required - discrete point, integrative, simulated
‘authentic’, objectively assessable? (That is, what will the test-takers do?)

Homework Task Fourteen

You now have gone through five sections in the chapter and learnt
the salient aspects in language assessment and testing. By this time, you
should have developed ideas regarding what changes you can make in
your teaching and assessment practices. Based on what you have learnt
in this chapter and discussions at classes, write an action plan (minimum 1
page) describing the problematic areas which you are planning to address
after you complete this in-service education course, provide details of:

Why you think it is a significant issue;

Flow you are going to address it; and,

What is the expected result?

Part Four: Your Lesson Plan
Homework Task Fifteen

Please explain in a page how the FlomeworkTask One lesson fits into
the syllabus of the course, the curriculum, and the national standards.

Homework Task Sixteen

Write clearly (and finalize) the cognitive, performance, and affective
goals and the objectives for your lesson for Flomework Task One. Make
sure each goal is MEASURABLE - you can justify with data that learning has
happened.

Homework Task Seventeen
Formally write a complete (and revised) lesson plan from Flomework

Task One [approximately 80 minutes]. Make sure you are able to answer the
following questions about it
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Chapter 1 What kind of competencies are you trying to address in the
lesson plan (i.e., linguistic, sociolinguistic, pragmatic, strategic, and/or all
the competencies)? The answer to this question will support your lesson
plan from a theoretical language perspective.

Chapter 22 Which methodological approach and/or language teaching
principles are you trying to achieve? The answer to this question will support
your lesson plan from a language teaching methodological perspective.

Chapter 3: How will you assess what you are trying to measure (i.e,,
Assessment-for-Learning and/or Assessment-of-Learning)? The answer
to this question will support the connection you see among teaching-
learning-assessing.

Chapter 4: Will you be teaching a competency through speaking,
reading, writing, reading (or) all the above? Will an activity that you had
learned from Chapter 4 be included in your lesson plan? This answer can
support some techniques you may use in your classroom to support the
answers above.

Chapter 5: Please keep in mind how the lesson plan you create will
fit into the syllabus of the course and the overarching national standards.
More specifically, what are the specific goals (i.e.,, cognitive, performative,
and affective) that you want to achieve; or, are the goals/objectives of your
lesson being created from a backwards design perspective?

Homework Task Eighteen
There are two parts to HomeworkTask Eighteen:

First, address the issues in your lesson plan according to the feedback
you received from your three colleagues throughout the workshop.

Second, choose one section of the lesson plan that you want to use
for your microteaching. The one section should be approximately 15-20
minutes long. Explain in a page why you chose this section to use for your
microteaching assessment.

Part Five: Supporting Your Colleagues - Providing Effective
Microteaching Observation Report

HomeworkTask Nineteen

With a partner in your in-service teacher education program at the
Innovation Center, please look over each other's lesson plans and discern
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what you would like to observe and how you think you would observe
the lesson. Then, find 5-10 colleagues to participate in the micro-teaching
practice and video record it. Observe each other and take field notes. Finally,
write-up an observation report of your colleague's microteaching class.

Homework Task Twenty
Write aone-page reflection about the class you taught. What were some

positives and negatives of your experience, and, how will you continue to
move forward in your career to pursue professional development?
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CHAPTER ONE:
COMMUNICATIVE
COMPETENCE

Dr. Ulugbek Azizov and David L. Chiesa, Ph.D.

Chapter One addresses the theoretical underpinning of the Common
European Framework of Reference (CEFR), which is the overarching
framework of teaching foreign languages in Uzbekistan. The goal of this
chapter is to familiarize you with the four communicative competencies
of language: linguistic, pragmatic, sociolinguistic, and strategic.
More specifically, Section 11 will exemplify that successful human
communication is built upon knowing linguistic competence in addition to
other competencies (i.e., sociolinguistic, pragmatic, and strategic). Section
1.2 discusses linguistic competence, which is the ability to understand
language structure (e.g., syntax). Section 13 delves into pragmatic
competence, or, the ability to interpret and convey meaning in context.
Section 1.4 addresses sociolinguistic competence, which examines how
cultural norms play a role in meaningful communication. And finally, Section
1.5 will conceptualize strategic competence - the ability of the interlocutor
to find ways to understand language without fully knowing what is being
communicated. A firm grounding in these competencies will provide you
theoretical support in your growing development as a language educator
in Uzbekistan.
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SECTION 1.1

Principles of Communicative Competence

"Human communication fulfils many different goals at the personal and
social levels. We communicate information, ideas, beliefs, emotions, and atti-
tudes to one another in our daily interactions, and we construct and maintain
our positions within various social contexts by employing appropriate lan-
guage forms and performing speech activities to ensure solidarity, harmony,
and cooperation - or to express disagreement or displeasure, when called for"
(Celce-Murcia & Olshtan, 2000, p. 3).

GOALS

This section shows that successful human communication is not limited
to linguistic competence (i.e. pronunciation, lexical items, appropriate word
order, etc.); non-linguistic factors such as culture, lifestyle, shared norms,
history, and other social circumstances play a role in securing successful
communication (Coupland & Jaworski, 2009; Grice, 2004; Richards &
Rodgers, 2014; Wardhaugh, 2006). Successful communication is therefore
a social process, within which what is said by a speaker is accepted as
meaningful and appropriate by a hearer.

By the end of this section, you will be able to:

A) discern how linguistic, sociolinguistic, pragmatic, and strategic
competencies are categorized within the Common European
Framework of Reference (CEFR); and,

B) compare traditional (Grammar Translation Method - GTM) and
communicative language teaching (CLT) approaches to understanding
language.

INTRODUCTION AND OVERVIEW

The Common European Framework of Reference (CEFR) was
implemented in Uzbekistan in 2012 as a framework for teaching, learning,
and assessing languages. CLT isemployed within CEFR (Beresova, 2017) and
the approach is much different than the rule-based/grammar-translation
method (GTM) to language teaching that languageteachersare accustomed
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-zbekistan (more on this topic will be discussed in Chapter 2). Within
C me dentity of a language teacher is that of a facilitator instead as a
d:r 2jit of information. Learning languages for communicative purposes
3 :ne classroom focus from the teacher to the learner; however, this
~ does not mean the teacher no longer has a role to play! A teacher's
I>e sto guide students to become communicatively competent in the
Mcnv'ng four areas: linguistic, sociolinguistic, pragmatic, and strategic.This
3 " :' sintended to discuss communicative competencies and introduce
z -room nteractive activities on how to better to teach foreign languages
* - -me CEFR framework.

ok about the following:

N -at is the difference among traditional and non-traditional ways to
mcaching language?

»Y*‘:0odoyou understand when wespeakaboutdifferentcommunicative
competencies?

- : one can organize classes in terms of four competencies?

UZBEKVIGNETTE

A ead of an English Language department was asked by the rector of

T . m /ersityto observe ateacher's lesson, and to determine ifthe language

Ix 'C " 5 using communicative approaches in his/her class. The head

t e deoartment (observer) expected to see a class on family, in which,

t ~ ~— -teracted with one another and did group discussions on their

:' es on this chosen topic. However, the head of the department only

fi  me teacher explaining the vocabulary and the expected grammatical

*i students should memorize. The observer reported the class was not
f .e and the teacher's voice could be heard only during the lesson.

_'e following day, the head of the English Department decided
im zjct a master class based on CLT. Everyone was interested in this
O Tun otive class, including the teacher who was recently observed.The
d started.The topic was'The Principles of Communicative Competence."
;; Mt man starting with an explanation of the rules on the principles of
~ motive competence, the head gave two examples.The first read:
~ne sister (she) of my friend (he), sitting in front of me, is the best.

~ne nead asked the class to discuss for two minutes who is sitting,
she Some said he is sitting, while others said she is. Furthermore,
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the head asked the teachers why some people made the decisions they
did. The class discussed but did not come to a consensus. The head
asked if there were any syntactical rules that would guarantee his or her
sitting? No teacher could answer the department head's question. This
example shows that syntactic rules are not enough to answer his
query. Language is about social context, that is, the real life to which
syntactical rules should fit into, and not the other way around. People,
while communicating, could make mistakes from a GTM perspective but
might be right from a communicative perspective. In other words, GTM
says that "friend/he" is sitting because "there is at least a collocational
relationship between""friend/he" and "sitting", in which sitting in front of
me"is a phrase headed by the participle" (Matthews, 1981, p. 176). CLT,
however, prioritizes communication that takes place in a concrete time,
space and social context, thus he or she might be the case of sitting in
that time, space, and social context.

The department head gave another example to demonstrate how
non-linguistic factors affect the way we interpret words, sentences, etc.The
example reads:

| will be back in five minutes.

The head continued the previous discussion and asked participants
whetherthis utterance could beconsidered successful or not (i.e., successful
communication can ensue). Teachers mostly said there was no problem
in understanding and the intended meaning was apparent. However,
the head said that this communication was not successful between two
people in real life because the speaker's interlocutor did not understand
appropriately the utterance from a cultural perspective. (Even though this
utterance is grammatically correct.) The head explained the social context
for this utterance to the teachers: an Uzbek who was talking to a person
from the United States. Once this utterance was made, the American
questioned it, saying "whether it is real five minutes or Uzbek five minutes."
The American used to experience that Uzbeks use the phrase 5 minutes
to represent a certain amount of time, but not actual five minutes. Even
though five minutes isan objective fact, different cultures affect the way we
differently interpret this objective fact. Thus, we should decide whether
we are educating students to be competent only in knowing facts
and rules, or they should also be able to put these facts and rules into
practice. One should be able to accomplish a communicative goal.
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REFLECTION

What do you think about the examples given in the vignette? Can
you provide additional language examples that shows how non-linguistic
factors favour meaning construction in human communication?

KEY CONCEPTS

There are six key concepts in this section: CEFR, communicative
competence, linguistic / grammatical competence, sociolinguistic
competence, pragmatic / discursive competence, and strategic
competence. All competencies will be expanded upon in the next section.
We will briefly explain each one below.

CEFR (Common European Framework of Reference) is an
international framework within which the language ability of learner is
explained and assessed identically (assessment). However, CEFR is not
limited to assessment. It is also about teaching and learning. Within CEFR,
teaching and learning are based on CLT within which four competences
are taught during the class.

Communicative competence - an ability and knowledge of a
language user about how, what and where to speak appropriately from
the view point of culture, traditions, shared rules and norms. An ability
of understanding social meaning and being understood within a social
context. It consists of four aspects: linguistic, sociolinguistic, pragmatic/
discourse, and strategic competence.

Linguistic or grammatical competence - is the ability to be able to
apply grammatical, lexical, syntactical, and stylistic rules to oral and written
utterances. Linguistic competence is important since it explains how
utterances and sentences are structured - structural conceptualization
of language. However, these rules are not enough to accomplish a
communicative goal since non-linguistic factors play a role in constructing
social meanings.

Pragmatic/discourse competence - an ability to interpret and
convey meaning in context. To understand a dynamic meaning depends
on time, space, and social context. While communicating people not
only exchange meaningful structures and semantics but they transfer
intentions. An utterance carries within itself such intentions of a speaker.
This intention is tied to time, space, and social context. To able to interpret
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these intentions in communications is to possess a pragmatic/discourse
competence.

Sociolinguistic competence - being aware of how culture(s),
shared social rules and norms affect the way we describe things, objects,
and processes within a society. Sociolinguistic competence targets at
developing students'ability to understand how different cultures choice
different grammar, syntax, semantic, stylistics in describing the same
objects, subjects, and processes. It also tries to understand how something
is spoken appropriately in a social context.

Strategic competence - while lacking knowledge in linguistic,
sociolinguistic, and pragmatic competences, strategic competence is
being able to overcome such a shortage of knowledge by delivering a
message from one language into another one with the help of means
other than those in linguistic, sociolinguistic, and pragmatic competencies.
While communicating with different people in a foreign language we are
not always aware of certain words. To be able to deliver the meaning of
these unknown words without using these words themselves implies the
possession of strategic competence.

ACTION

Read the following reflection - in its original - by an Uzbek university
language teacher who has some thoughts about teaching communicative
competencies from a CLT perspective. Then, explain if you agree or disagree
with the teacher. Please write a brief plan about how you would integrate
communicative competences in your own class.

There are many approaches and methods for language teaching and
learning. In the last decade, in Uzbekistan, CLT has become popular.This term
is closely associated with CEFR. | would like to associate CLT with learning
through practice,real-lifesituations,whereeachsingleelementofthelanguage
is trialed. Exploring the world through speaking orally and explaining in a
written form. Ithink it is most important for us language teachers to not think
of our language teaching as a content area of knowledge. | think we should
enable our learners to be competent communicators. Language is therefore
atool for real communication and not a thing to be studied. Ithink we should
think about communicative competencies and howto betterorganizeaclass,
in which a teacher enhances students'four competencies simultaneously.
At the beginning of the year a very good example | usually provide for
my students is car: | say to them: imagine you are learning to drive a car.
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Do you think that just being literate on the theory of driving is enough to
drive? Or, do you agree that one can drive ifonly there isenough knowledge?
Of course, ability is important here, that is: to be a good driver one should
be able to cope with driving in various real-life situations, even risky. And it
can be achieved only by practice. So, the student driver is sitting in the driver
seat while the instructor is sitting next to him. The instructor does not drive
for him, but assists with instructions and directions. The same is in language
learning where learners are trained to be able to communicate in the target
language in different situations being aware of culture, social context, etc.

SUMMARY

CLT isatopic that needs to be integrated in teaching foreign languages
n Uzbekistan. Such integration should take place by distinguishing from a
traditional language teaching (GTM) and arriving at the key principles of

CLT. Below is a comparative table of GTM and CLT.

Table 2. Comparative Table of GTM and CLT.

GTM

Buie is prioritized over practice. GTM
believes that knowing the linguistic
rules can secure the successfulness of
communication.

~eacher is the main source of knowl-
edge generation. Students are expect-
ed to be taught, and not to be guided.

"eaching is based on learning and
memorizing rules, facts, and meanings
Tom texts.

CLT

Practice is prioritized over rules. Rules
still play a role, but they are not de-
termining the meaning ofutterances.
Students out of practice/in different
real-life situations should derive rules.
Thus, we have grammar in context,
syntax in context, semantics in con-
text, etc.

Teacher is not imposing his or her
will on students.There is no right

or wrong knowledge. Students are
exposed to real-life situations, with-

in which they generate their own
knowledge on how to communicate
appropriately in a situation.

Teaching is based on developing stu-
dents'thinking abilities, through which
they themselves get to know about
rules, facts, and meanings.



30 RECONCEPTUALIZING LANGUAGE TEACHING

HOMEWORKTASKONE

Please choose one English language class (e.g., speaking class or
vocabulary class), which you have already taught, and which you will use
for your homework tasks in this book. This class could be one you feel
has been very successful, mediocre, or not successful. When you choose
an English language class, please write a short description about it (e.g.,
who are the students, language levels, content area, etc.) and explain the
challenges you have in making his class communicative.

Then, please choose one lesson from your English language class you
described above. Please give a brief overview (1 paragraph) of the lesson.
You will use this lesson throughout the book and you will have different
versions of the same plan with different foci.
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LINGUISTIC COMPETENCE

~. the harmony between thought and reality is to be
found in the grammar ofthe language" (Wittgenstein, 1974,
p. 162).

GOALS

The purposeofthis section istodiscussthefirstfeatureofcommunicative
competence - linguistic competence - and show how people share
common linguistic rules (grammar, syntax, semantics, phonetics, and
stylistics), with the help of which they can recognize meaningful structures
form) and signs (semantics).Thus, at the level of linguistic competence we
learn language through its form/structure and meanings/semantics) - two
meets of Celce-Murcia and Larsen-Freeman's (1999) form, meaning, and use
conceptualization of language, which we are drawing from, are in Figure
foe below:

FORM/STRUCTURE

Morphosyntactic and
lexical patterns |

Phonemic/graphemic Grammatical
patterns Meaning

Figure One. Form-Meaning-Use (Celce-Murcia & Larsen-Freeman, 1999).
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Language at the level of form/structure and meanings/semantics
could only be employed to understand recognizable within a community
words, phases, sentences, texts, utterances; as such, to know form/structure
and meanings/semantics is important but not enough to accomplish
communicative goal.

Thus, by the end of this section, you will only be able to:

A) discuss how linguistic competence is tied to form, meaning, use;

and,

B) confirm your knowledge of the building blocks of language:

PHONOLOGY
phoneme
( syllable)
morpheme
word
STRESS
SYI phrase \ |
RYTHM
utterance
DISCOURSE

L
A — text

Figure Two. Units of Language (van Lier, 1995, p. 15).

INTRODUCTION AND OVERVIEW

The study of language (its form/structure and meanings/semantics) in
Uzbekistan was regarded as being the main source of knowledge that was

believed to secure the successfulness of human communication. We often
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relied on dictionary meanings, structured rules, and impenetrable facts
when we learn and teach language. However, times have shifted and with
new insights from cognitive linguistics (Langacker, 1991), Construction
Grammar (Croft, 2001), and recent approaches to Applied English Linguistics
(Larsen-Freeman, 2003), we have moved to a more communicational/

functional approach.
Think about the following:
1) What does linguistic competence mean to you?

2) Please think about the word, 'facilitator." How would you facilitate a
language class while understanding the core of linguistic competence;

how does this approach differ from what you already do?

UZBEKVIGNETTE

I remember vividly my language teachers at the Uzbekistan State
Jniversity of World Languages in the 2000s who educated me in the
Grammar Translation Method (GTM). From that time, we targeted at
analyzing only form/structure and meanings/semantics and left out an
analysis of use/discourse/pragmatics. Let's see how such an analysis looked

ke in the following example:

A teacher in class asks students to analyze and translate the following
utterance: "It's a holiday today; my kid is home from school.” Students say
mat this is a simple sentence, which contains a noun phase, verb, and
secondary parts of speech. Each word in the sentence isgiven in its primary
meaning, thus itisa neutral sentence. Students learnt by heart all the words
given in these sentences.The dictionary helped students to translate them
easily. GTM says that once you know all these rules (the building blocks of
language), you can easily apply them to a new situation, composing an
odefinite amount linguistically correct sentences to describe the reality.
m\e never questioned how this sentence - "It's a holiday today; my kid is
home from school"- could be interpreted differently in a real-life situation.
So, once these sentences are regarded to be the relevant utterances from
me viewpoint of form/structure and meanings/semantics, their use could
cause acommunicative problem. Instead, Americans tend to use,"It's a hol-
day today, my kids are home from school.""Kid" in its plural form. To use
';d"in a singular form may mean (meaning-in-use) "my kid, whom Ido not

ke or even despise" is home. To show endearment, the speaker may use
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the singular noun, child, instead of kid. The form/structure and meanings/
semantics never tells us meaning-in-use, functional meaning, communica-
tive meaning.

REFLECTION

Think about the vignette and reflect on itand the relationship among
form, meaning, and use. Then, think about the following sentence:
Vegetarians like eating beef. How could this sentence be correct in its form?
Using Figure Two above, what are the building blocks of this sentence?
(Thus, can you explain each level of the pyramid with the sentence,
Vegetarians like eating beef?)

ACTION

Please write a one-page response to the following inquiry: Is human
communication the totality of linguistic rules (form and semantics), or, it
is more than that? Ifso, how; if not, how not? Use evidence from your life
to provide your rationale and justification.

KEY CONCEPTS

There are seven key concepts in this section: Structured linguistics,
sound image (signified, mental image (signified), linguistic competence,
form, meaning, and use. We will briefly explain each one below.

Figure Three. Signified and signifier (Payne, 2010).

Structured linguistics - linguistic competence is built upon structural
linguistics of Swiss linguist Ferdinand de Saussure. According to structural

linguistics, a meaningful sign is composed of two elements: sound image
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snd mental image. Sound image (signifier) - pronounced letters in
a sequential order, which is supposed to cause a mental image. Mental
image (signified) - the meaningful image, which comes up in the minds
of people as a result of a pronounced sound image.

This dual explanation of meanings (words, phrases, sentences, texts),
according to de Saussure, is an objective phenomenon. This objectivity
s characterized by the fact that meaningful words/sentences exist
-dependency of peoples' interpretation of these words and sentences.
~hus, de Saussure proposes to study language at the level of its form/

structure and meanings/semantics.

Linguistic competence - an unconscious as well as conscious
enowledge of language "which consists of the basic elements of
zommunication: sentence patterns, morphological inflections, lexical
'esources, and phonological or orthographic systems" (Celce-Murcia &
Olshtain, 2000,16).

An American's Perspective
of the Form-Meaning-Use Dimensions

The subsystems of form, meanings, and use (Cecle-Murcia & Larsen-
r‘eeman, 1999) are both interdependent and overlapping because "each
element in a language is explained by reference to its function in the total

nguistic system"(Halliday, 1994, p.xiv). 11will illustrate the interdependency
end overlapping nature of the three dimensions with the title | was given
earing my Peace Corps Service. Although | was called a Peace Corps
.olunteer (PCV) from the American Government perspective, that was not
my title in China. Ofthe 72 countries Peace Corps serves, China volunteers
3re the only volunteers not called PCVs, but rather, US-China Friendship
.olunteers. | have been intrigued with this change of name for quite some
mme. Through an explication of this noun phrase | will show how the
nguistic system of language is a part of the social system. Iwill begin with

lelce-Murcia and Larsen-Freeman's (1999) subsystem of form.

Form, as one of the dimensions, "consists of the visible or audible
units: the sounds (or signs in the case of sign language), written symbols,
inflectional morphemes, function words (e.g., of), and syntactic structures”

Larsen-Freeman, 2003, p. 34). Form takes into consideration how grammar

Dr. David Chiesa, an editor of this manual.
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operates at the subsentential or morphological level and is constituted by
studies in phonology, graphology, semiology, morphology, and syntax. US-
China Friendship Volunteeris pronounced as/iu es tfaina frendjip VDlon 'tisr/,
and is a noun phrase (NP) with five morphemes. US-China (noun + noun)
are two free morphemes compounded to form one lexical item. Friendship,
(noun + noun), consists of one free and one bound morpheme. The bound
morpheme, ship, is derivational and does not change the grammatical
function of the word. Volunteer consists of one free morpheme. The word
order, or internal structure, of the NP US-China Friendship Volunteer, is
fixed. The NP is broken down by the subject determiner, US-China, and
then followed by the noun head. A NP "consist of a noun as head, alone or
accompanied by one or more dependents” (Huddleston & Pullum, 2002, p.
326).The pre-head dependent adjective, friendship, accompanies volunteer,
thus, the internal structure is fixed and the word order cannot be conceived
as *Friendship US-China Volunteer. This structure is the form of the noun
phrase US-China Friendship Volunteer.

Meaning is another dimension. "When dealing with meaning, we
want to know what a particular English grammar structure means and
what semantic contribution it makes whenever it is used"(Celce-Murcia &
Larsen-Freeman, 1999, p. 4). When placed in an appropriate case-form, the
NP functions as acomplement in clause structure; for example, as a subject
{A US-China Friendship Volunteerarrived), object {Ourschool needs a US-China
Friendship Volunteer), or predicate complement {Daveisa US-ChinaFriendship
Volunteer). Additionally, the US-China Friendship Volunteer's denotation, the
dictionary definition or referential meaning, means "an unpaid person from
the US Peace Corps who represents a friendly relationship between the
United States of America and The People's Republic of China."The phrase's
connotation, an extension beyond the literal denotation and the emotional
association of the word, will be different from the denotation. One might
assume that there is a relationship between the American and Chinese that

involves mutual knowledge, esteem, affection, and respect.

A question inevitably arose from other China volunteers and myself
during our two years of service: What kind of connotations did the title
Peace Corps Volunteer hold for it to be changed to US-China Friendship
Volunteers? According to Bonnie Thie, Peace Corps China country director
(2009-present),

From talking with the first country director, my understanding is that

the name "PC" had connotations linked to third world development work
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and to notions of clandestine or subversive activities. In addition "corps"
carried military overtones. Because of the concerns, a unique name was
agreed on that recognized the specific goal of building people-to-people
friendships. Both names were used in the country agreement which was

signed in 1998 (personal communication, October 2009).

Bonnie's explanation of PC emphasizes how each element in a
language makes reference to its function (meaning-in-use) in the social
context. PC has a semantic relation of situational reference or exophoric
reference. Halliday and Hassan (1989) posit that an "exophoric item ..is one
which does not name anything; it signals that reference must be made to
:ne context of situation” (p. 33). The exophoric reference of PC retrieved a
negative referential meaning of "subversive activities" and "military;" thus,
me title was changed. This example shows how a word's reference (to a
social context and to different cultures) can influence the use, or lack

thereof, of a specific lexical item in a certain context.

Use is the third dimension in Larsen-Freeman's form, meaning, and

,se paradigm. According to Celce-Murcia and Larsen-Freeman (1999),
magmatics is another name for use. Levinson (1983) explained that
s'jgmotics are the "relations between language and context that are
orammaticalized, or encoded in the structure of a language" (p. 9). Just
<'owing the form and meaning of the noun phrase, US-China Friendship
: jnteer, is not sufficient for someone to be able to use it appropriately.
- speaker will need to know when to use US-China Friendship Volunteer
stead of Peace Corps Volunteeror another one ofthe hundreds ofvolunteer
ssnizations from America that is currently in China. While Iwas in China,
-Znina Friendship Volunteer was used only in speeches at banquets,

- emonies, and festivals and in any other formal interactions between a

-;:e Corps staffand someone from China's Communist Party.

ACTION

Find a phrase that you use in your textbook, such as the one similar to
-F China Friendship Volunteer. Can you identify the form, meaning, and

r ease write it out and then explain your answer.
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SUMMARY

Teaching linguistic competence in Uzbekistan has traditionally been
carried out within a Saussurian linguistics agenda with the close focus
on form/structure and meanings/semantics. In that, rules dominate over
practice, assuming knowing rules can secure the successfulness of human
communication. However, atheoretical and practical shift has happened (See
above). The teaching and learning of"grammar"” need not be dull, static, or
sentence-bound. When approached from a language awareness perspective
and framed in discursive context, teaching grammatical patterns (form,
meaning, and use) can be effective, engaging, lively, and lasting. As Larsen-
Freeman (2003) asserts,"grammar is never boring"(p. 21). Moreover, Hewings
and Hewings (2005) argue that"grammar is a fascinating area of study and (is)

at the heart of our ability to communicate with one another"” (p. xix).

HOMEWORK TASK TWO

Please refer to the lesson you chose for Homework Task One. In a one-
page report please do the following: First, explain how you understand
linguistic competence in general (i.e., what does linguistic competence
mean to you); Second, explain how the lesson you chose for HomeworkTask

One (A) can be transformed to have linguistic competence as the focus.
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SECTION 1.3
PRAGMATIC COMPETENCE

"Pragmatics studies the context within which an
interaction occurs as well as the intention of the language
user.. Pragmatics also explores how listeners and readers
can make inferences about whatis said and written in order
to arrive at an interpretation ofthe user's intended meaning"
(Celce-Murcia & Olshtain, 2000, p. 20).

GOALS

The section illustrates to what extent successful human communication
depends on language-in-use, which is not limited to form/structure and
meanings/semantics. A word/sentence at the level of form and semantics
may mean one thing, but it can be interpreted differently in use. People
while interpreting words/sentences add their own intentions to these
words/sentences. Thus, words/sentences in their use may change their
primary/dictionary meanings. Pragmatics deals with "what people mean
by their utterances than what the words or phrases in those utterances
might mean by themselves" (Yule, 1996, p.3).

By the end of this section, you will be able to:

A) understand that interpreting meaning is not an objective

phenomenon, but itdepends on a particular social context; and,

B) explore how intended meanings could be taught via the cooperative
principle.

INTRODUCTION AND OVERVIEW

Pragmatics is an ability to interpret and convey meaning in social
context. For example, look at the following picture.This picture issomething

you can use with students to introduce the concept of pragmatics.

It might be difficult for you to identify what they are doing and saying
because we are not exactly clear about the context in which they are in. In
other words, imagine if they were boyfriend and girlfriend, or friends at a

coffee shop, or tutor and tuttee, or even business partners. Depending on
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'~e context and the specific roles of each of these people, the language
:~ey use will be different. Thus, we will interpret what they say differently
reoending on the context. For example, imagine that they are dating and
Te on their first date. The woman says to the man, "l like you a lot."Then,
e: js assume they are on their 1014 date. The man asks the woman, "Do
: N love me?" She replies, "l like you a lot."We thus interpret the woman's
rerance deeply and feel sorry for the man when they are on their 101s
:s:e because she turned down his inquiry. When we think about language
a context specifically, people will transfer not only fixed meanings within

m:erances, but intentions within these utterances (Hymes, 1967).

Figure Four. picture Description Task.

hink about the following:

What is the relationship between language use and social context

i.e. intended meaning)?

I What classroom activities could be introduced to organize classes

from the vantage point of pragmatic competence?

UZBEK VIGNETTE

Chile observing an in-service teacher training class, the director of

e '"novation Center under the Uzbekistan State University of World
_:'adages, witnessed how a male teacher trainer was talking to a female
‘eacher about an inappropriate behavior. The female was talking on the

-: ne during the class. She believed she remained unnoticed. However,
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the male trainer saw the teacher and then started communicating with her

in the following way:
Trainer: Hello
Teacher: Sorry
Trainer: How are you?
Teacher: Excuse me!

Trainer: | think, you published a book last year on the topic that we are
talking today, didn't you?
Teacher: lam sorry, because my child is ill and thus Iam worrying, and

thus lam trying to know about how he is now.

REFLECTION

Thinkaboutthe problem indicated inthe vignette. Why did the teacher
not answer any of the trainer's questions during their communication?
Was the trainer satisfied by the teacher's justification about her talking on

the phone during the class session?

KEY CONCEPTS

There are six key concepts in this section: pragmatic competence,
the Cooperative Principle, maxim of quantity, maxim of quality, maxim of

relevance, and maxim of manner. We will briefly explain each one below.

Pragmatic competence - an ability to interpret and convey meaning
in (social) context. The intended meaning is more than what is said.
A dialogue can be wrong in terms of form/structure and meanings/
semantics, but it can be correct from the viewpoint of pragmatic meaning.
Once interlocutors understand each other's intended meanings, even with

grammatically incorrect sentences, the communication is still successful.

The cooperative principle - an equal amount of effort (i.e. true,
sincere and appropriate information) that is invested by both the speaker
and hearer to construct meaning while communicating. Consider the

following dialogue (Yule, 1996, p. 36):
Man\ Does your dog bite?

Woman: No (the man reaches down to pet the dog. The dog bites the

man's hand).



"TER ONE: COMMUNICATIVE COMPETENCE 43

ton: Ouch! Hey! You said your dog doesn't bite.
<'omarr. He doesn't. But that's not my dog.

-'mat do you think is the problem in this conversation? Why is this
lunication not successful? How did the interlocutors not understand
Tsmother, even though semantically and grammatically correct sentences
deployed? While we talk, we do not only exchange semantically
eaningful and grammatically correct utterances, we also "...provide
scpropriate amount of information (unlike the woman [in the given
;" .ersation]); we assume that they are telling the truth, being relevant,
trying to be as clear as they can" (Yule, 1996, p. 37). Grice's (1975)

:: roerative principle (maxims) should be followed in a dialogue so that

'tedocutors understand each other within a given social context:

The maxim of quantity - evaluation by the speaker hearer's need
m new information (much/less speaking may lead to unsuccessful
;> ~munication). In the given example, the woman did not provide
-': .gh information to the man. She just said no, which is misinterpreted
'y me man, who thought that no refers to this dog does not b/te. This break
'me maxim led to the failure of the communication, the result of which is
" .."intended action, i.e. the dog bit the man.

I The maxim ofquality - truth, intersubjectively accepted truth within
society. Both speaker's and hearer's beliefs on truthfulness of what is
::<en and what is heard. Usually, when people talk to each other, they

e . on common, shared memories, practices and experiences. These
ed practices and experiences contain within themselves a certain type
mt'jth, which is known to both interlocutors. Besides, if a person poses a
mtementwithoutenough evidenceto prove that statement, which iseasily
eicgnizable to the other party in the communication, a conversation may
m since one of the parties is not telling the truth. Analyze the following
: slogue and try to guess at what stage the conversation is broken because

me maxim of quality is not kept.

David: Have you heard about corpus linguistics? (David did his PhD,

-: ng corpus linguistics. So, he is a specialist in this particular field).
Ulugbek: Yes, but lam not a specialist in this particular field.
Dowd: You should integrate corpus linguistics into your research.
Ulugbek: I think, corpus linguistics is bad for the analysis of my data.

David: Ok, no questions so far.
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The conversation went well till Ulugbek posed a statement - /think,
corpus linguistics is bad for the analysis of my data - without possessing
adequate evidence about corpus linguistics. This was clear to David since
earlier in the conversation Ulugbek said he is not a specialist in that field.
Realizing that Ulugbek talking about things, even though he lacks evidences
on those things, David did not want to continue his conversation further.
David's intention was to introduce a new perspective to the analysis of data,
but he stopped doing it once he realized that Ulugbek is not cooperative

in that case.

3) The maxim ofrelevance - connected with the topic, timely given
information. While talking to each other, people are required to pose
utterances that are connected with the discussed topic. To be irrelevant in
saying words and sentences that are off the topic may lead to the situation,

where a hearer stops accepting speaker's information.

4) The maxim ofmanner - coherent (sequence, structure), well ordered
and - organized utterance, absence of ambiguity. A speaker should be able
to realize that his utterance istransmitted to a hearer, to an audience clearly.
For example, there are lots of cases among scholars in Uzbekistan, in which
the maxim of manner is broken while using PP presentations. Scholars use
long sentences, texts from legal documents in their PP presentations, which
are not readable by an audience because of poorly ordered organization of

the language of PP presentations.

Generally, while we are communicating, we have to follow
linguistic rules as well as Grice's maxims to be successful. Our success in
communication does not only depend on form/semantics, but also on use,
within which utterances should be ordered in accordance with quantity,

quality, relevance, and manner.

SUMMARY

Pragmatic competence needs to be taught in foreign language
teaching classes as it enhances students'ability to interpret meanings in
social context, in real-life situations. Interactive classroom activities should
be conducted around the concepts such as understanding the cooperative

principle, through which we enhance students' pragmatic competence.
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HOMEWORKTASKTHREE

Please refer to the lesson you chose for HomeworkTask One. In a one-
page report or less, please do the following: First, explain briefly how you
understand pragmatic competence (i.e.,, what does pragmatic competence
mean to you); Second, explain how the lesson you chose for Homework

Task One (A) can be organized so that pragmatic competence is the focus.
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SECTION 1.4
SOCIOLINGUISTIC COMPETENCE

".. a child learning to communicate through language
has to acquire ‘'knowledge of sentences, not only as
grammatical, but also as appropriate. He or she acquires
competence as to when to speak, when not, and as to what
to talk about with whom, when, in what manner'. In other
words, there are social rules [and shared practices] of use,
a dimension of language use 'without which the rules of
grammar would be useless™ (Street & Leung, 2010, p. 292).

GOALS

The goal of this section is to show that during communication people
exchange not only intentions (pragmatic competence), but also transfer via
language form/structure and semantics particular identities, values, ideologies,
and patterns of behaviors (sociolinguistic competence). Language that is used
in jokes, greetings, story-telling, essay writing, publications, and books evoke
shared experiences that are peculiar to a certain culture. Thus, meanings of
those words/sentences that are used in these jokes, greetings, story-telling,
essays, publications are not in those words/sentences themselves, but in shared
experiences and practices. To communicate means to evoke and exchange

these experiences and practices (i.e., language-in-use).
By the end of this section, you will be able to:
A) explain how culture (shared experiences and practices within a

certain language community) affects the way people interpret words/

sentences/utterances; and,

B) explore how such variables as socio-economic class, ethnicity,
gender, age, historical memory, and ideology could contribute to the

construction of meanings of utterances we use in our life.
INTRODUCTION AND OVERVIEW

Different cultures share different values, social rules, norms, practices,

and ideologies. Even within one culture these practices, social rules, and
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ms could differ depending on such variables as social class, ethnicity,
gender, and age (Coupland & Jaworski, 2009; Wardhaugh, 2006). While
;> ~munication takes place between and within cultures, people evoke
' aexchange different values, social rules, norms, myths, beliefs, prejudice,
or ideology via language they use. For example, the utterance"! will

re back in five minutes"” (see Section One) brings to the forefront different
'red practices in Uzbekistan from the United States. In Uzbekistan people
e the phrase "five minutes"to denote something more than an exact time

' ~/e consecutive minutes. They share the practice of being absent even
hours, and this is normal because they share this practice of being
resent longer than an actual five minutes. In the United States, however
:e:ole do not share this practice, and if an Uzbek uses this phrase while
*s eng to an American, U.S. citizen may interpret"five minutes"as being five
~ "utes. Thus, communicating means exchanging shared practices and
- :eriences. Being able to interpret these shared practices and experiences
e:.veen different cultures as well as within a culture implies the possession

=*sociolinguistic competence.
Think about the following:
How culture(s) can be reflected in utterances?
JI/hat socio-cultural factors play a key role in interpreting utterances?

How could one able to teach classes in terms of sociolinguistic

competence?

UZBEK VIGNETTE

One day a head of the English Language department attended a

: 36 conducted by one of the best CLT teachers at the Uzbekistan State
.ersity of World Languages. The head was particularly interested in the

m es of CLT activities that this teacher (she) employs to teach sociolinguistic
::"petence.The teacher's class was exceptionally interesting on that day:
me beginning ofthe class, the teacher asked the class to write on a sheet

' : 3per how they interpret/understand the concept of love.The students

n -ote the following: Love is...

51 (she): "...passionate feeling toward someone who steals your peace

5 and nights";
52 (she): "...addiction. Sacrifice your life for the sake the sake of others";

53 (she): "...quicksilver";
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54 (she):"...understanding each other all your life";

55 (he): "...emotion which comes of knowledge and understanding, as
knowledge changeable, feeling changeable as well";

56 (she):"...mutual understanding, respect, sympathy";
57 (he): "...the attitude towards somebody who feels appealing”;

58 (she): "...abstract feeling. We have many kinds of love: to motherland,
to children, to a family".

After this, the teacher asked the class to look in the dictionary and
find out the meanings of "love". The class found the following dictionary
meanings of love: (i)"a strong feeling of deep affection for sb/sth, especially
a member of your family or a friend"; (ii) "a strong feeling of affection for sb
that you are sexually attracted to"; (iii) "the strong feeling of enjoyment that
sth gives you"; (iv) "a person, a thing or an activity that you like very much"
(Oxford Advanced Learner's Dictionary, 9th edition, 2015). The head was
surprised why these differences between the dictionary meanings and the

students'interpretations happened.

REFLECTION

Think about the situation above. Why was there a difference between
the dictionary meaning of love and the students' interpretation of love?
What social factors facilitated the emergence of these differences? What
do you think was the next activity the teacher did with the class to

proceed further?

ACTION

Please write a one-page response to the following inquiry: How
can human communication and interpretations be affected by non-
linguistic factors? Use evidence from your life to provide your rationale

and justification on the relationship between language and culture.
KEY CONCEPTS

There are three key concepts in this section: sociolinguistic competence,

ideology, and cultural metaphors. We will briefly explain each one below.

Sociolinguistic competence - being aware of how culture(s) and

the variables such as gender, age, social status, shared norms and rules,
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and ideologies affect the way we describe and/or interpret objects and
processes. As such, different cultures interpret the same objects and
crocesses differently. Each culture and the variables carry within themselves
snared practices, experiences, rules and norms, shortly called shared
mowledge. Shared knowledge is prior knowledge that has been constructed
curing previous experiences among interlocutors. Such knowledge is
<ey in securing common interpretations of objects and processes. Even
enough people talk the same language and use grammatically correct
sentences (form/semantics), they may not understand each other
because of knowledge that is not shared. Myths, proverbs, music, poems,
tales, publications carry within themselves certain shared knowledge,
.vhich is activated in and through language itself. For example, there is a
difference between shared knowledge in Uzbekistan and the United States

ith regard to how teachers start lessons. Read the dialogue between a
teacher and student and explain how shared knowledge and practices in
-diversity education are materialized in and through language.T=teacher;

:5=students.

In Uzbekistan:

T:Who is absent today?

Ss: Student B is absent, but he has a good excuse for not coming.
T: But, he did not take my permission.

Ss: We do not know B said that he/she had asked your permission.

T: No! Be calm! Let's start our lesson.

In the United States:

T: Good morning, everyone. lhope you are doing well.Today we will be
addressing three main content areas: X, Y, and Z. Before we begin, Iwould
jst like to make sure | know who is not here today.

Ss: Student B is absent today.

TThanksfor letting me know. (Teacher takes note on a piece of paper.)
.Vould anyone like to take notes for Student B and let him know about
me content for the day? Also, please let him know that if he wants the
:owerPoint for the lesson, he will need to contact me after class to my

email because the PPT is not on our course Moodle.

Ss: Ok. Will do!
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T: Great - let's begin.

As we can see from the examples given above, different cultures carry
within themselves different shared knowledge and practices about the
same social phenomenon, i.e. staring class at universities. In the cultural
context of Uzbekistan, the university teacher shows his or her authority
and control over students at the beginning of the class (Duff, 2010, p.
430); while in the United States the focus is not about showing authority,
but about making sure the student who is absent receives the necessary
information from the class. Thus, through communication, people in
different cultures materialize again and again what they share. It is within
these shared practices and knowledge that language and people who use
it get their significance, social role, identities. As such,"... dialogue imposes
itself as the way in which men achieve significance as men" (Janks, 2010,
p. 42). Consequently, sociolinguistic competence examines how culture
(shared knowledge/practices) affects what we say and think appropriate
to say in a social situation. What is appropriate/sayable in Uzbekistan
to start the class at universities may be inappropriate/unsayable in the
United States.

Ideology - a set of beliefs, shared practices and social institutions
within a normative context. As such, ideology determines what language
(form and semantics) is meaningful and appropriate within a specific
time and space... Any text (i.e.,, spoken and written) can carry an ideology
of a time and space. For example, curricular and textbooks are not
exceptional in this regard. "Researchers conduct such content analyses
to investigate [ideology in the example of] the social roles stated and
implied by textbook activities ..." (McGroarty, 2010, pp. 24, 26). We will
analyze two textbooks (see Figure Five below): one is the textbook on
English (Kid's English) for third grade students, which was designed by
the language specialists in Uzbekistan and approved by the Ministry of
Public Education of Uzbekistan to use in public schools in the country
(Khan, Jurayev, & Inogamova, 2015); the second book is the textbook on
English (English World) for third grade students, which was prepared by
the British language specialists and published by Macmillan Education
(Bowen & Flocking, 2009). Below is given a comparative analysis of
how different cultures and ideologies can be reified in and through
language. The analysis focuses on: the ideas with which participants and
observers frame their understanding of linguistic varieties and map those

understandings onto people, events, and activities that are significant to
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"~em. These are ideologies - because they are suffused with the political
moral issues pervading the particular sociolinguistic field and are
:Neject to the interests of their bearer's social position.

Figure Five. English Language Textbooks in Uzbekistan.

The comparative analysis given above shows that "reading the word
isnnot be separated from reading the world"(Janks, 2010, p.42). Utterances
: 'tain  within themselves different ideologies of different cultures.
-: /.ever, as analysis has shown, communication does not take in the form
only utterances. They may be pictures, photos, images, etc, that all are
~eaningful signs that carry within themselves different ideologies. Thus,
"eaningful utterances and signs are not objective, fixed in rules books
:~j dictionaries. They are dynamic. They represent a society and how this
:: tiety thinks, what belief systems it has, etc. Interpreting utterances means
-' aerstanding societies.

Cultural metaphors - figurative utterances that represent a nation's

;. ture, ideology and social institutions. As such, figurative utterances carry
W :nin themselves the ways of doing things and seeing the world. Thus,
ese utterances are active in a sense that they construct the world we live
tney determine our valuing of things (Lakoff & Johnson, 1980). Lakoff
1DO04) asserts that"As a result [utterances contain within themselves shared
: 'actices, and thus] they shape the goals we seek, the plans we make, the
*ay we act, and what counts as good or bad outcomes of our actions"
.snks, 2010, p. 57). The everyday utterances in the English-speaking
: jntries connected with concept of time is spoken via the metaphor time
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is money, you're wasting my time, I've invested a iot of time in her. Following
these metaphorical utterances Lakoff& Johnson conclude (1980, pp.7-8):

Time in our culture is avaluable commodity. Itis a limited resource that we
use to accomplish our goals. Because of the way that the concept of work
has developed in modern Western culture, where work is typically associ-
ated with the time it takes and time is precisely quantified, it has become

customary to pay people by the hour, week, or year.

Table 3. Textbook Comparison

Topics Kid's English (2015) English World (2009)

Pictures English is framed in this The Cover - a combination

from Real cover as something that of Real and Drawn. English is

Life vs. is imposed onto Uzbeki- framed as World Englishes or an

drawn Pic- stan (the helicopter of the international language (inclusive)

tures English kids on coming of all humans.The language
down onto Uzbekistan. The isconceived as enjoyable and
kids and the country are exciting. Real pictures are meant
drawn, which show a type to make connections that English
of unrealistic conceptual- has a true and substantial use in
ization of the purpose of their life.
the language. Kids English Real pictures are used through-
in Uzbekistan is meant to out the book (e.g., Grammar in
be limited to the Uzbek Conversation). Real pics are used
context. Real life pictures to bring life to the book and
(page 75) are only done to  to show the connection from
show the power of Uzbeki- English language to culture.Thus,
stan - e.g., Samarkand. English is a LIVING thing...

Social roles  Race - avariety Race - all white.

- concep- Men and women have There is a balance of equality

tualized as specific roles and respon- between the men and women's

connected sibilities. The ONLY picture roles and responsibilities and

behaviours, that | have seen that defies how they interact with the world.

rights, obliga- stereotypical cultural norms For example, p. 47 awoman is

tions, beliefs,
and norms

of gender and work is the
fireman. This role is present-
ed as a woman's respon-
sibility. Women ask more
questions in this book and
take more of a passive role
in the discourse (e.g., par-
ent's corner).

provided the language of math-
ematics, which | have not seen
in the Uzbek book. Grammar in
conversation - the boy asks the
girl questions (p. 61), and the girl
asks the boy questions (p. 43).
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Topics Kid's English (2015) English World (2009)
Age (Elderly The focus is on everyone The focus of the book ison
vs. Young) and how they interact with young people.They are the
each type of person. focus.
Tradition(s) - Multiculturalism is ex- The dressing lacks patterns,
Dressing pressed in the dressing. (Al- expressions and is meant to
most like being out in Tash- be inclusive of all nationalities.
kent and seeing a variety of However, there is an expectation
different people - Russian, of the U.K. traditional dress in the
Uzbek, and more Western student's "Grammar in conversa-
) ....0Old traditional stories tion."
emphasize "traditionalist"
approach - page 80. More
women tend to emphasize
the traditional outfit. When
men have the traditional
outfit, it is usually the hat.
There is a sense of exclusivi-
ty to the Uzbek culture.
Stress on Family stress is high - In this book, there are no section
Family vs. throughout the content titles that are about family. (Per-
Friend and pictures. Parent's haps this vocabulary is taught

corner isvery interesting earlier and not at the third book.)

- lbelieve the parent is The focus of the family is limited
expected to be involved in
the teaching and learning

for the child. Responsibility

of learning is on the family.

and expressed in stories of Amer-
ica (p. 48) and traveling (p. 74).
Responsibility of the learner is on
the learner.

While modern Western culture associates time with money, causing
TTe social institutions such as paying people hourly, weekly; Uzbek culture
"ever experienced such a quantified form of understanding time. Uzbek
" isexpressed via such metaphorical utterances as:"BaK,TTOFHH emupap,
1.3 TOWHU Kemupap", "Bak,TMHr KeTau - 6axTuHr ketan”, "Bak,TOaH
- AVIHT - 6axTaaH oTauHr", "Bak,T - K,03U1". All these figurative utterances
maracterize time as being a non-quantifiable category. As such, Uzbek
*me is associated with someone's happiness that could be lost once he or
me loses his or her time; or with philosophical power that could destroy
e.en mountains for the duration of long time. Thus, there is no paying

3a aries hourly or/and weekly in Uzbekistan. These different metaphorical
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associations cause differences in social institutions (e.g. paying salary) via

language we use.

SUMMARY

Sociolinguistic competence needs to be taught in foreign language
teaching classes as it enhances students' communicative competence,
their ability to understand culturally-affect meanings, the meanings that
are not tied to rules and dictionaries (form and semantics), but meanings

that serve a certain function in a social setting.

HOMEWORKTASK FOUR

Please refer to the lesson you chose for HomeworkTask One. In a one-
page report or less, please do the following: First, explain briefly how you
understand sociolinguistic competence (i.e, what does sociolinguistic
competence mean to you); Second, explain how the lesson you chose for
HomeworkTask One can be organized so that sociolinguistic competence

is the focus.
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SECTION 1.5
STRATEGIC COMPETENCE

“Ifyou do not know a foreign language, its form and
semantics, this does not mean thatyou do not know how
to communicative in certain social situations in that foreign
language" (Azizov, personal communication).

GOALS

This section presents communication strategies that could support
ones'ability to be understood in an additional language when he or she
lacks linguistic, pragmatic, and sociolinguistic competencies in the target
language. Communication strategies, also known as strategic competence,
help learners bridge the gap between what they can say and what they

want to say.
By the end of this section, you will be able to:

A) explain that effective communication does not solely depend only
on being linguistic, sociolinguistic and pragmatically competent, but
also on a persons'ability to effectively use his/her strategic competence

during discourse; and,

B) explore different communication strategies which you can use and/

or teach students.

INTRODUCTION AND OVERVIEW

Often, one thinks that if we know linguistic rules (i.e. form and
semantics) of a language then we will be able to communicate effectively
in the target language. However, this is far from the truth. When a person
communicates in an additional language that is not his/her own primary
language, oftentimes there are words, phrases, and clauses that could
be misunderstood or misinterpreted. Thus, there is a difficult relationship
between knowing howto be accurate in alanguage whilealso being fluent,
which can sometimes, if not spoken effectively, cause communication
breakdowns. Additionally, every time we speak a language, we are taking
risks that could promote or hinder communication. Sometimes we are
embarrassed (e.g., losing face), we do not want to offend anyone, scared

of miscommunication, and misunderstanding. For example, authentic
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s'tuations such as telephone conversations and job interviews pose lots of
concerns for language learners that are less manageable by applying only
nguistic rules. For example, what to do ifyou do not know the meaning ofa
.vord/question that is asked in ajob interview, to which you have to answer;
atthe same time, to say to the interviewer thatyou do not know the meaning
ofaword directly shows your level ofcomprehension that might be treated
by the interviewer negatively. The traditional foreign language curriculum
n Uzbekistan does not deal with these communicative situations. Instead,
language education has focused on memorizing linguistic rules that might
nave nothing to do with real-life situations. This section introduces some

deas about how to teach these strategies to students.
Think about the following:

Think about a time when you used communication strategies to
continue a conversation. What were you trying to say? What strategy

did you use? What was the result?

UZBEKVIGNETTE

One day a student who was majoring in English came to his language
teacher at the university and explained a strange situation that had
happened to him while he was talking to a foreigner who was visiting
Uzbekistan from the United States. The foreigner did not speak Uzbek or
-ussian but only English and he was interested in Uzbekistan's national food.
-he student explained that he could not accurately and fluently talk about
me famous Uzbek national food plov (i.e., what ingredients it contains and
'low to cook it). The student said that he felt shameful because he did not
'‘epresent his country well. The student said he lacked vocabulary; he also
said he was accompanied by fear that grammatically incorrect sentences
were considered unacceptable (as he was taught). He felt embarrassed.
After listening to the student, the teacher thought for a while and was not

;are about how to support the student in this situation.

REFLECTION

Think about the situation above. What kind of communication
strategies would you tell the student he could have used to communicate

with the foreigner in a more effective way?
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ACTION

Please write a one-page response to the following inquiry: how can
human communication be successful, even if deficiencies connected
with linguistic, pragmatic and sociolinguistic competencies arise? Use
evidence from your life to provide your rationale and justification on

overcoming such deficiencies.

KEY CONCEPTS

There are seven key concepts in this section: strategic competence;
an uneasy situation; repair strategies; reduction strategies; generalization
strategy; the extended paraphrases; and, compensation. We will briefly
explain each one below.

Strategic competence - in having deficiencies in knowledge
(linguistic, pragmatic, and sociolinguistic competences), being aware
of how one is able to compensate such deficiencies to communicate
effectively (Celce-Murcia, 2000, p. 16).

An uneasy situation - a breakdown that might happen during the
communication because of (a) a speaker comes across the unfamiliar
topic, (b) a speaker faces a situation, in which his/her interlocutor fails to
understand the speaker (Canale & Swain, 1980).

Repair strategies - the ways through which one is able to overcome
an uneasy situation. They are reduction strategy, generalization strategy,
paraphrases (Dornyei & Thurrell, 1991).

Reduction strategy - reducing and/or adapting what we know to our
goal. Example: ifwe do not know the vocabulary on routes/travels/tickets,
buying a ticket from an automatic vending machine, on which the pictorial
explanation is accompanied to customers. By this, we avoid the risk of not

being understood by a native speaker.

Generalization strategy - replacing a specific term with a commonly
used word without destroying a general meaning of a message. For

example, using this thing instead of screwdriver, for example.

The extended paraphrases - saying its functions rather than mention
exactly its name. For example, while talking people can come across
special terms that they do not know in foreign language, in which one can
use extended paraphrases such as "how one can say this device in your

language, with which you can combine two metals together so that they
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cannot be separated and transmit electricity” (i.e. the function of a device

s targeted).

Compensation - a communicative process, in which a speaker uses
.erbal and non-verbai language to compensate for communication
croblems that is caused by speaker's insufficient knowledge in linguistic
rules.

SUMMARY

Strategic competence needs to be taught in foreign language teaching
classes as it enhances students'ability to overcome uneasy situations that a

soeaker comes across in real life situations while talking to foreigners.

HOMEWORKTASK FIVE

Please refer to the lesson you chose for HomeworkTask One. In a one-
cage report or less, please do the following: First, explain briefly how you
understand strategic competence (i.e., what does strategic competence
mean to you); Second, explain how you can include strategic competence

in the lesson for HomeworkTask One.

REFERENCES

1. Celce-Murcia, M., Dornyei, Z. & Thurrell, S. (1995). Communicative
competence: A pedagogically motivated model with content
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2. Canale, M., & Swain, M. (1980). Theoretical based of communicative
approaches to second language teaching and testing. Applied
Linguistics, 1, pp. 1-47.

3. Dornyei, Z. & Thurrell, S. (1991). Strategic competence and how to
teach it. ELTJournal, 54(1): 16-23.



60 RECONCEPTUALIZING LANGUAGE TEACHING

CHAPTER TWO:
LANGUAGE TEACHING

Svetlana Khan, Klara Nazmutdinova, & David L Chiesa, Ph.D.

In Chapter Two you will investigate recent approaches to teaching
English as a Foreign Language (EFL) in Uzbekistan. In Section 2.1, we will
address basic tenets of language teaching and examine the cognitive,
linguistic, and affective factors that could play a role in teachers'decision-
making process. By the end ofthis section you will be able to draftateaching
statement that will grow and evolve over the course of your professional
career. Second, in Sections 2.2 and 2.3, you will investigate two popular
approaches to language teaching- Communicative Language Teaching
and Task-Based Language Teaching. By the end of these sections you will
be able to understand the general reasons behind these approaches and
determine whether any (or all) aspects would be pertinent for your local
teaching context. In Section 2.4 we will look at the current theoretical
approach to teaching EFL in a Post-Method Era. Specifically, we will examine
the tenets of particularity, practicality, and possibility. Here, the goal is to
provide you with an opportunity to explore the concept of method and
methodology and whether thinking in methods is suitable to teaching
language to your local context. Section 2.5 will present two different ways
to support student's learning outside of the classroom. Chapter 2 will
provide you with theoretical and methodological justifications for your

microteaching lesson plan.
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SECTION 2.1

Principles of Language Teaching

"For every complicated problem, there isan answer that
is short, simple, and wrong" (H. L. Mencken).

GOALS

This section addresses the principles of foreign language teaching,
and the challenges faced by Uzbekistan university English as a Foreign

Language (EFL) educators.
By the end of this section, you will be able to:

A) reflect on the importance of understanding the connection between

theory and practice;

B) know Freeman's (1989) KASA model and Brown's (2000) twelve

principles; and,

C) write your teaching statement.

INTRODUCTION AND OVERVIEW

Each teacher has their own personal theory of teaching, whether they
can articulate it or not, and it is based on previous schooling, professional
toursework, contextual factors, and classroom practices (Borg, 2003).
-ersonal theory is important for a teacher's professional development.
Kontra (1997) iterates this idea, and explains that "Teachers need to know
the tricks of their trade, but also need to know why they do what they do"
p.l) In this section, you will explore the teaching principles that focus on
cognitive, affective, and linguistic facets, which can help practicing teachers
‘elate theory to practice, evaluate, and justify with confidence why they do
.vhat they do.

Think about the following:
Do you think teaching is complicated? If so, why; if not, why not?
Have you ever written a teaching statement?

Do you think that relating theory to practice can help you to teach

better? If so, how?
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UZBEK VIGNETTE

Teachers go through a long path from being a novice teacher to
becoming an experienced professional. In many cases, this path is difficult
and many language teachers have left their job to pursue other careers.
Knowing how to bring in theory and research into the classroom might
have helped those teachers to survive and build a successful teaching
carrier. This vignette taken from real life might be very familiar to teachers
in Uzbekistan. Read and think how much you agree or disagree with the

teacher.

I was invited to the private language center to work with teachers.
My duties comprised of lesson observations and running teacher training
seminars. | observed all teachers to understand what kind of problems
they faced and find possible solutions. The majority of teachers were
young, with good English, and very ambitious. The lesson observations
revealed that although they had different experiences and teaching styles,
many of them lacked understanding of principles of language teaching.
I wanted to start the first teacher training seminar with an exploration
of teachers'attitudes towards language teaching. I decided to start with
participants reading and discussing statements related to teaching like,
whether our learners should know grammar; what is the role of reading
aloud and translation; the role of the mother tongue in learning foreign
languages; and the role of encouragement and reward .. in the middle
of the discussion one young teacher stood up and said:'l don't think this
discussion will help me. You must give me something tangible, ready-

made recipes, which | can take to my class on Monday!

REFLECTION

Think about the case above. What is the disconnect between the
teacher trainer and the language teacher? Do you share the teacher's

opinion? If so, why; if not, why not?

The teacher's view is not unique. Kouraogo (1987) writes that teachers
are reported to be consistently asking for "practical tips and ready-made
materials to be used as soon as they return to their classrooms" (p. 173).
Hargreaves and Fullan (1992) state that teachers do need knowledge and
skills that will increase their ability to provide improved opportunities for

their students to learn. Teachers need deeper subject knowledge and
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Treater confidence in classroom management and proficiency in new
teaching strategies with a focus on learning rather than on teaching
only. Hargreaves and Fullan (1992) argue that understanding teacher
development process involves not only knowledge and skills teachers
need but also understanding "what sort of person the teacher is and the
context in which most teachers work"(p. 14).

Additionally, many researchers in L2 teacher cognition studies and in
teacher development look towards the KASA model to understand teacher
earning and teacher dynamics. The KASA model is based on Knowledge,

Attitude, Skills, and Awarenesses and is portrayed in the following model:

AWARENESS triggers and monitors attention to:

ATTITUDE
A stance toward self, activity,
and other that links intrapersonal
dynamics with external performance
and behaviors

SKILLS KNOWLEDGE
The how of teaching: The what of teaching:
method subject matter
technique knowledge of students
activity sociocultural/
materials/tools institutional context

Knowledge-Transmission
View of Language Teacher Education

Figure SiX. KASA Model (Freeman, 1989).

This model can be used for language teachers to identify their strengths
and weaknesses in teaching and learning. Additionally, the model shows
mat when one aspect of KASA changes, then all other aspects shift as

e |. Thus, our attitude towards language teaching is tied directly to the
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skills that we use and the knowledge of the subject matter. The specific
techniques, methods, activities and materials that you use in the classroom
have an underlying reason - which is often tied to your attitude.Therefore,
for learning to happen for teachers, there should be awareness raising,

which results in a change in attitude, knowledge, and skills of teaching.

KEY CONCEPTS

There are three key concepts in this section: cognitive principles,

affective principles, and linguistic principles. We will explain aspect below.

There are twelve overarching principles that teachers of EFL can
employ to learn how to teach language better.These principles might help
language teachers gain an ‘'all-important ability to comprehend when to
use a technique, with whom it will work, how to adapt it for your audience,
or how to judge its effectiveness (Brown, 2000). The twelve principles are
grouped in three strands: cognitive, affective and linguistic, although some

with no clear boundaries.

TASK 1

Write one or two sentences in your own words to describe each of the

twelve principles (Brown, 2000).

To teach more effectively teachers must understand how learners learn
and what cognitive processes they go through. We cannot teach effectively
if we do not know how people create knowledge, how they retain and
extract it from the memory. Exploratory learning (Allwright, 2001) can help
create a positive learning climate and ensure the learner movement from
unconscious incompetence towards unconscious competence (Underhill,
1992).

Table 4. Cognitive Principles

Principle Name Explanation
Principle 1 Automa- .. .involves a timely movement of the control
ticity of a few language forms into the automatic

processing of a relatively unlimited number of
language forms
Principle 2 Meaning- Meaningful as opposed to rote learning.

ful Learn- (Meaningful learning will lead toward better
ing long-term retention than rote learning)
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Principle Name

Principle 3 Anticipa-
tion of
Reward

Principle 4 Intrinsic
Motiva-
tion

Principle 5 Strategic
Invest-
ment

Explanation

Human beings are universally driven to act,

or "behave," by the anticipation of some sort
of reward - tangible or intangible, short term
or long term - that will ensue because of the

behavior.

The most powerful rewards are those that
are intrinsically motivated within the learner.
Because the behavior stems from needs,
wants, or desires within oneself, the behavior
itself is self-rewarding; therefore, no externally

administered reward is necessary

Second language mastery will be due to

a large extent to a learner's own personal
investment of time, effort, and attention to the
L2 in the form of an individualized battery of
strategies for comprehending and producing

the language.

ACTION

Based on the five cognitive principles discussed, answer the following

questions:

1 Please rank order what you think is the most to least important

cognitive principle above. Then, provide a rationale for your ran

order.

2. Provide a classroom example from your life about how you have

incorporated your most important cognitive principle?

The importance of addressing Affective principles in teaching

languages is vital. We cannot teach effectively if we do not understand

the process by which people create knowledge, which Senge et. al (2000)

call a living system "made up of often-invisible networks and relationships.

Rogers (1986) stresses that learners possess a set of "values, established

prejudices and attitudes in which they have a great deal of emotional

investment" and warns that when this experience is devalued or ignored,

this implies rejection of the person notjust the experience.
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Table 5. Affective Principles

Principle

Principle 6 Language Ego

Principle 7

Principle 8

Principle 9

Name

Self-Confi-
dence

Risk-Taking

Language-Cul-
ture Connec-
tion

RECONCEPTUALIZING LANGUAGETEACHING

Explanation

As human beings learn to use a second
language, they also develop a new mode of
thinking, feeling, and acting - a second identity.
The new "language ego," intertwined with the
second language, can easily create within the
learner a sense of fragility, a defensiveness, and a
raising of inhibitions.

Learners' belief that they indeed are fully capable
of accomplishing a task is at least partially a factor
in their eventual success in attaining the task.

Successful language learners, in their realistic
appraisal of themselves as vulnerable beings yet
capable of accomplishing tasks, must be willing
to be "gamblers" in the game of language, to
attempt to produce and to interpret language
that is a bit beyond their absolute certainty.

Whenever you teach a language, you also teach
a complex system of cultural customs, values,
and ways of thinking, feeling, and acting.

ACTION

Based on the four affective principles above...

1 Please rank order what you think isthe most to least important af-

fective principle above. Then, provide a rationale for your rank order.

2. Provide aclassroom example from your life about how you have

incorporated your most important affective principle?

Table 6. Linguistic Principles

Principle

Principle 10

Name

Native Lan-
guage

Explanation

The native language of learners exerts a strong
influence on the acquisition of the target
language system. While that native system will
exercise both facilitating and interfering effects
on the production and comprehension of the
new language, the interfering effects are likely
to be the most salient.
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Principle Name

Principle 11 Interlan-
guage

Principle 12 Communica-
tive Compe-
tence

Explanation

Second language learners tend to go through
a systematic or quasi-systematic development
process as they progress to full competence in
the target language. Successful interlanguage
development is partially a result of utilizing
feedback from others.

Since itisthe goal of a language classroom,
instruction needs to point toward all its
components: organizational, pragmatic,
strategic, and psychomotor. Communicative
goals are best achieved by giving due attention
to language use and notjust usage, to fluency,
and not just accuracy, to authentic language
and contexts, and to students'eventual need
to apply classroom learning to previously
unrehearsed contexts in the real world

ACTION

Based on the three linguistic principles above...

Please rank order what you think isthe most to least important

linguistic principle above. Then, provide a rationale for your rank order.

2. Provide a classroom example from your life about how you have

incorporated your most important linguistic principle?

TASK

Looking back at the three questions in the Introduction and
Overview part, think about the following.

Will you answer those questions differently now?

Can you formulate your personal theory of teaching?

How can knowing how to relate theory to practice can help you

teach better?

SUMMARY

The twelve language teaching principles proposed by Brown (2000) are

notexhaustive but can serve as corner-stones for building and enlightening

.our teaching path. The principles can help you and other teachers reflect

on your teaching practice and get insights into successes and failures
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we face in our professional life. Teaching by principles will empower you
as a professional: being able to justify your choice of certain techniques
appropriate for your students, monitor yourself while implementing
them and evaluating their effectiveness, and making decisions on how to

improve or adapt them to address your students' needs.

HOMEWORKTASK SIX

The goal of this homework task is for you to compose your own
language teaching statement and use one or more of the 12 principles to
support what you do in your language classroom. Look at your Homework
Task One lesson plan and then discern your teaching principles from that

lesson. To accomplish this task, you may do the following two steps:

Step 1:Read the teaching statement by Dr. David L. Chiesa below as an
example, which is located after the References.

Step 2: Please write your own teaching statement (2 pages maximum).

You may take your answers from the 3 action tasks above as a guiding

framework.

RESOURCES

1 Brookfield, S. (1990) The skilful teacher. On technique, trust, and
responsiveness in the classroom.

2. San Francisco: Jossey-Bass.

3. Claxton, G. (1989) Being a teacher. A posit